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Pupil premium strategy statement 

Rodbourne Cheney Primary School 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Rodbourne Cheney 
Primary School 

Number of pupils in school  210 

Proportion (%) of pupil premium eligible pupils 26% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021 - 2024 

Date this statement was published September 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Lisa Davies 

Pupil premium lead George Sykes 

Governor / Trustee lead Andrew Wright 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £60,525 

Recovery premium funding allocation this academic year £8,120 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£68,645 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Rodbourne Cheney Primary School, it is our intent for our Pupil Premium children to 
thrive academically, socially and emotionally so that they have the cultural capital to 
succeed in life. As a school, we firmly believe that culture is everything when it comes 
to disadvantaged children and we recognise that for our pupils to flourish, it is every-
one’s responsibility. Consequently, all of our staff are driven in their desire to provide 
the best possible education for our disadvantaged children. Through evidenced based 
research from the EEF, we have developed a curriculum (which is delivered through 
Quality-First teaching and is supplemented by targeted interventions) that allows our 
disadvantaged children to not just succeed, but also to thrive. 

Our objectives at the start of this new three-year cycle are designed to match the 
school’s intent which in turn is driven by the current barriers and challenges faced by 
our disadvantaged children. Data is also used to inform our objectives and is subse-
quently used to monitor impact so that we rigorously ensure our Pupil Premium chil-
dren are given the best possible education/ school experience. 

Our ultimate objectives are: 

✓ To narrow the attainment gap between disadvantaged and non-disadvantaged 

pupils in Reading, Writing and Maths. 

✓ For all disadvantaged pupils in school to make or exceed nationally expected 

progress rates. 

✓ To equip our children with the knowledge and cultural capital they need to 

succeed in life.  

✓ To support our children’s health and wellbeing to enable them to access 

learning at an appropriate level. 

 

How we will achieve these objectives: 

• Quality First Planning and Teaching to ensure that teaching and learning op-
portunities meet the needs of our disadvantaged pupils. 

• Planned and Targeted Interventions to ensure that gaps in learning are ad-
dressed and the appropriate support is put in place. All staff take ownership of 
provision maps detailing the support that our Pupil Premium children get. 
Wide-ranging targeted support includes reduced class size lessons, small 
group interventions and 1:1 interventions. These are delivered predominantly 
by teachers and TAs but we are also employing a ‘catch-up’ tutor as well. 

• The implementation of an immersive, thematic and book-based curriculum 
that is designed to equip our children with the knowledge and cultural capital 
to succeed in life. Cultural capital is further developed by, and not limited to, 
support from specialist Sport, Music and Languages provision whilst school 
trips and experiences are heavily subsidised.   

• The implementation of a whole-school health and wellbeing curriculum, inter-
twined with our school values, to ensure that mental and physical wellbeing is 
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prioritised. Our focus on health and wellbeing is further strengthened by the 
employment of a Learning Support Mentor and close links to TAMHS and a 
Parent Support Advisor. 

Achieving these objectives: 

• To achieve these objectives, we implement a rigorous monitoring programme 
inclusive of data analysis, book looks, learning walks, pupil and parent voice. 
This ensures that we are always fully aware of the current picture regarding 
Pupil Premium in our school and can subsequently plan to continually meet 
the needs of our Pupil Premium children. Ensuring all teaching and targeted 
interventions are well-planned and expertly delivered will ensure that our Pupil 
Premium children are given the best possible chance to close attainment gaps 
and meet or exceed nationally expected progress rates. Our focus on values 
and health and wellbeing is evidenced and monitored too as we look to de-
velop the ‘whole child’, equipping them to succeed later in life.   

• Where required, children and families will also be supported by our Learning 
Mentor, Parent Support Advisor, TAMHS and Speech and Language. We will 
also ensure that children have first-hand experiences to use in their learning 
in the classroom through supporting payment for activities, educational visits 
and residentials. This ‘extra support’ aims to complement our focus on the ac-
ademic side of school life so that we are developing and nurturing life-long 
learning skills. 
 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Poor oral language skills resulting in large attainment gap in reading 
(currently at 28% in September 2021). 

2 Widening of gaps created by lockdown/ school closures (see Review 
section for evidence of this and actions previously taken attempting to 
limit this). Currently, there are attainment gaps in Reading, Writing and 
Maths. 

3 Attendance of Pupil Premium Children which is currently below that of 
Not-Pupil Premium peers. 

4 High level of Child Protection/ Safeguarding. 

5 Financial constraints causing lack of life experiences and cultural capital 
at home. In most recent Geodemographic Profile, it was found that 44% 
of our families are hard pressed (21% above the Swindon average). 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To raise the attainment of Pupil Premium 
children in Reading through a range of 
strategies including a development of oral 
language skills through vocabulary 

progression maps in each subject and a 
three phased approach to Reading. 

-Teachers report improved comprehen-
sion and oral language in pupil premium 
children through improvements in Reading 
Age scores. 
-An increase in the attainment of Pupil 
Premium children in Reading (Both On 
Track + and GD) 

To raise the attainment of Pupil Premium 
children in Writing through a range of 
strategies including implementation of a 
three phased approach to Writing. 

-An increase in Pupil Premium children 
who are On Track + in Writing. 

To raise the attainment of Pupil Premium 
children in Maths through the development 
of an embedded mastery approach to 
maths. 

 

-An increase in Pupil Premium children 
who are On Track + in Maths 

To ensure that all pupil premium children 
have access to consistently high-quality 
teaching and learning across all subject 
areas. Where interventions are needed, 
teachers to plan these carefully through 
use of Pupil Premium Provision Maps. 

-Book Looks to show evidence of Quality 
First Teaching. 
-Planning Scrutiny to show evidence of 
Quality First Teaching. 
-Learning Walk to show evidence of 
Quality First Teaching. 
-Provision maps to show high-quality tar-
geted interventions. 
-Book Looks to show evidence of high-
quality targeted interventions. 
-Progress in Reading Age and Maths 
Ages of Pupil Premium children. 

-An increase in Pupil Premium children 
who are On Track + in Reading, Writing 
and Maths. 

To ensure attendance of Pupil Premium 
children is at 96% and in-line with peers. 

-Attendance average of disadvantaged 
children to be 96% by the end of the aca-
demic year. 
-Attendance to be tracked termly to en-
sure that any attendance issues are 
caught and families are supported. 

To continue developing a whole-school 
Wellbeing curriculum to support children 

-Positive Pupil Voice feedback on the 
school’s curriculum offer. 
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with their mental and physical health upon 
their return to school. 

-Positive feedback from parents on how 
school supports children’s mental and 
physical health. 

To give disadvantaged pupils an 
enriching, exciting curriculum offer with 
opportunities to increase cultural capital 
(Subsidised trips, Sports coaches, Dance 
Teacher, Music Service etc.) 

-Positive Pupil Voice feedback on the 
school’s curriculum offer. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £20,451 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

A three-phased 
approach to English 
driven by language-
rich texts to raise 
attainment of PP 
children in Reading 
and Writing. 

 

Actions and 
Approach 

 

To continue 
implementing a three 
phased approach to 
English to support 
children in their 
Reading, Writing and 
use of vocabulary. 

Quality First Teaching known to be 
biggest driver in terms of improving 
attainment of PP children. ‘What hap-
pens in the classroom makes the big-
gest difference’ 
 

EEF Attainment Gap Report 2018 

EEF Covid-19 Support Guide for 

Schools 2020 

1 and 2 

A sequenced topic-
based curriculum (that 
intertwines with our 
chosen quality-texts) 
that allows our 
children to immerse 
themselves in their 

For our children to prosper, our “Cur-
riculum must be well-sequenced and 
underpinned by an understanding of 
how children learn. But, in addition, it 
must be based on a rich conception 
of knowledge that includes the skills 

1, 2 and 5 
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learning, make 
connections and gain 
experiences whilst 
gaining a breadth of 
knowledge for each 
subject area. 

 

Actions and 
Approach 

 

To continue to 
implement and 
monitor the delivery of 
our curriculum offer. 

 

 

and attitudes that contribute to suc-
cess” 
 
EEF Blog 2019 

 
Quality First Teaching known to be 
biggest driver in terms of improving 
attainment of PP children. ‘What hap-
pens in the classroom makes the big-
gest difference’ 
 

EEF Attainment Gap Report 2018 

EEF Covid-19 Support Guide for 
Schools 2020 

A inclusive mastery 
approach to maths 
that builds self-
confidence and 
resilience in pupils.  
Through the 
approach, our children 
focus on small steps 
each lesson and there 
are daily opportunities 
to verbalise their 
learning and 
understanding.  

 

Actions and 
Approach 

 

To continue to 
implement and 
monitor the delivery of 
our mastery maths 
curriculum. 

“Subject matter is broken into blocks 
or units with predetermined objectives 
and specified outcomes. A high level 
of success should be required before 
pupils move on to new comment. The 
impact of mastery learning ap-
proaches is an additional five months 
progress, on average, over the 
course of a year.” 
 
EEF Teaching and Learning Toolkit: 
Mastery Learning +5 months 
 

1, 2 and 5 

Dance coach and 
teacher led interven-
tions to improve dance 
and gym skills whilst 
also giving teachers 
the time to impart qual-
ity first teaching on 
small groups of chil-
dren.  
 

“Reducing class size has a small pos-
itive impact of +2 months on aver-
age”. Greater impact is seen when 
class sizes are reduced by at least 10 
pupils. 
 
EEF Teaching and Learning Toolkit: 
Reducing Class Size +2 months 
 
High level dance for Reception and 
Year 6 pupils as dance to be taught 

1 and 2 
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Actions and 
Approach 

 

Teacher to provide 
half-class teaching 
sessions whilst other 
half complete dance 
session. Teaching ses-
sions designed to nar-
row the gap between 
vulnerable groups as 
planning will be tar-
geted at gaps identi-
fied from in-school 
Reading, Writing and 
Maths assessments. 
 
Dance sessions de-
signed to improve 
overall fitness and sup-
port children in being 
healthy in mind and 
body whilst developing 
a lifelong skills and en-
joyment for dance for 
all pupils. 

 

 

 

 

by dance teacher from. Increased 
flexibility, health benefits. Children to 
have better fitness and therefore be 
more healthy. Dance team to have at 
feature good proportion of FSM chil-
dren and to enter national dance 
competitions and performance oppor-
tunities. This supports raising self-es-
teem, growth mindset and confi-
dence.   
 
EEF Teaching and Learning Toolkit: 
Physical Activity +1 month 
 
 

£6,423 of Recovery 
Premium money to be 
used on Swindon 
Town In the Commu-
nity sessions to sup-
plement PE curricu-
lum, thus also giving 
time for teachers to im-
part quality first teach-
ing on a reduced class 
size.  
 

Actions and 
Approach 

 

Teacher to provide 
half-class teaching 
sessions whilst other 
half complete PE ses-

“Reducing class size has a small pos-
itive impact of +2 months on aver-
age”. Greater impact is seen when 
class sizes are reduced by at least 10 
pupils. 
 
EEF Teaching and Learning Toolkit: 
Reducing Class Size +2 months 
 
“There is extensive evidence support-
ing the impact of high-quality one to 
one and small group tuition as a 
catch-up strategy.” 
 
EEF Covid-19 Support Guide for 
Schools 2020 
 
 
EEF Teaching and Learning Toolkit: 
Physical Activity +1 month 
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sion. Teaching ses-
sions designed to nar-
row the gap between 
vulnerable groups as 
planning will be tar-
geted at gaps identi-
fied from in-school 
Reading, Writing and 
Maths assessments. 
 
 

 
 

All children to be able 
to play an instrument 
to improve cultural 
capital of PP children. 

 

Actions and 
Approach 

 

Music provision 
(specialist music 
teaching delivered by 
Swindon Music 
Service) 

 
 

“Overall, the average impact of arts 
participation appears to be positive. 
Improved outcomes have been identi-
fied in English, mathematics and sci-
ence. Benefits have been found in 
both primary and secondary schools.” 
 
EEF Teaching and Learning Toolkit: 
Arts Participation +3 months 
 

1, 2 and 5 

Accelerated Reader for 
Year 5 and Year 6 
 

Actions and 
Approach 

 
Improve reading out-
comes at the end of 
year 6 by giving ‘free 
readers’ levelled texts 
and quizzes to support 
comprehension. Inclu-
sive of CPD. 

“Reading comprehension strategies 
are high impact on average (+6 
months). It is important to identify the 
appropriate level of text difficulty, to 
provide appropriate context to prac-
tice the skills, desire to engage with 
the text and enough challenge to im-
prove reading comprehension.” 
 
EEF Teaching and Learning Toolkit: 
Reading Comprehension Strategies 
+6 months 
 

1 and 2 

SAT Buster Books for 
Upper Key Stage 2 
 
Actions and Ap-
proach 
 
Improved grammar, 
reading and maths 
skills through regular 
practice in class and 
through consolidation 

“Homework has a positive impact on 
average (+5 months). Homework that 
is linked to classroom work tends to 
be more effective.” 
 
EEF Teaching and Learning Toolkit: 
Homework +5 months 
 

1 and 2 
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home learning activi-
ties.  
 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £7,936 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Use of targeted 
interventions planned 
through provision 
maps to support the 
catch-up of Pupil 
Premium children in 
Reading, Writing and 
Maths. 

 

Actions and 
Approach 

 

Provision maps used 
to plan high-quality 
catch-up intervention 
sessions for identified 
Pupil Premium 
children. Catch-up 
sessions inclusive of 
reduced class size 
sessions, small group 
interventions and 1:1 
interventions. 

“There is extensive evidence support-
ing the impact of high-quality one to 
one and small group tuition as a 
catch-up strategy.” 
 
EEF Covid-19 Support Guide for 
Schools 2020 
 

“Reducing class size has a small pos-
itive impact of +2 months on aver-
age”. Greater impact is seen when 
class sizes are reduced by at least 10 
pupils. 
 
EEF Teaching and Learning Toolkit: 
Reducing Class Size +2 months 
 

1 and 2 

Strand 3 School-Led 
Tutoring (£1,696 of 
Recovery Premium 
money to supplement 
final 25% of ring-
fenced school-led tu-
toring budget. 
 
Actions and Ap-
proach 
 
Tutor to be employed 
to work with identified 
disadvantaged children 

“There is extensive evidence support-
ing the impact of high-quality one to 
one and small group tuition as a 
catch-up strategy.” 
 
EEF Covid-19 Support Guide for 
Schools 2020 

 

1 and 2 
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to support Reading, 
Writing and Maths in 
1:1 and Small Groups. 
 

Improved speech and 
communication for Pu-
pil Premium pupils. 
 
Actions and Ap-
proach 
 
Speech and Language 
Therapist - Early sup-
port for children with 
identified speech, lan-
guage and communi-
cation difficulties.  

 

 

    

“On average, oral language 
approaches have a high impact on 
pupil outcomes of 6 months’ 
additional progress.” 

 

EEF Teaching and Learning Toolkit: 
Oral Language Interventions +4 
months 

 

1 and 2 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £40,257 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Quicker identification, 
improved outcome for 
SEND children, 
parental support. 

 

Actions and Ap-
proach 

 

Educational 

Psychologist. 

“The potential impact of 
metacognition and self-regulation 
approaches is high (+7 months 
additional progress). The evidence 
indicates that explicitly teaching 
strategies to help plan, monitor and 
evaluate specific aspects of their 
learning can be effective”. 

 

EEF Teaching and Learning Toolkit: 
Metacognition and Self-Regulation +7 
months 

 

“Social and emotional learning 
approaches have a positive impact, 
on average 4 months’ additional 
progress in academic outcomes over 
the course of an academic year.” 

4 
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EEF Teaching and Learning Toolkit: 
Social and Emotional Learning +4 
months 

 

“Both targeted intervention and 
universal approaches have positive 
overall effects. There is evidence 
across a range of different 
interventions with higher impacts for 
approaches that focus on self-
management.” 

 

EEF Teaching and Learning Toolkit: 
Behaviour Interventions +4 months 

 

Improved outcomes for 
vulnerable and anxious 
children. Support for 
those exhibiting mental 
health difficulties 
 
Actions and Ap-
proach 
 
Targeted Mental 
Health (TAMHS) - A 
course of support for 
children with identified 
mental health needs. 
TAMHs support worker 
to run a school clinic.   
 

 

“Social and emotional learning 
approaches have a positive impact, 
on average 4 months’ additional 
progress in academic outcomes over 
the course of an academic year.” 

 

EEF Teaching and Learning Toolkit: 
Social and Emotional Learning +4 
months 

 

4 

Disadvantaged pupils 
are supported to make 
good levels of pro-
gress and therefore 
they do not have any 
barriers to learning and 
attendance. 
 
Actions and Ap-
proach 
 
Parent Support Advi-
sor (PSA) - To support 
children and parents 
who need support with 
parenting or issues 

“Parental engagement has a positive 
impact on average of 4 months’ 
additional progress.” 

 

EEF Teaching and Learning Toolkit: 
Parental Engagement +4 months 
 

3 
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arising in the home en-
vironment  
  

 
 
 

Children are kept safe 
and therefore able to 
achieve their full po-
tential. 
 
Progress and higher 
attainment of Pupil 
Premium children 
across Reading, Writ-
ing and Maths. 
 
Attendance improve-
ment for disadvan-
taged children and 
there is a reduction in 
number of persistent 
absences and persis-
tent lates. 
 
Actions and Ap-
proach 
 
Employment of a 
Learning Support Men-
tor 
 
 

“The impact of mentoring varies but, 
on average, it is likely to have a small 
positive impact on attainment.” 

 

EEF Teaching and Learning Toolkit: 
Mentoring +2 months 

 

“Social and emotional learning 
approaches have a positive impact, 
on average 4 months’ additional 
progress in academic outcomes over 
the course of an academic year.” 

 

EEF Teaching and Learning Toolkit: 
Social and Emotional Learning +4 
months 

 

“Parental engagement has a positive 
impact on average of 4 months’ 
additional progress.” 

 

EEF Teaching and Learning Toolkit: 
Parental Engagement +4 months 

 

2, 3 and 4 

Subsidising trips to in-
crease cultural capital. 
 
Actions and Ap-
proach 
 
Residential trips subsi-
dised and trips for en-
riched curriculum offer 
(swimming, travel to 
football matches etc. 
also subsidised) 
 

Support given to children to enhance 
cultural capital by giving them access 
to experiences and an enriching cur-
riculum. 
 
Sutton Trust: Outdoor adventure 
learning +4 months 
 

5 

 

Total budgeted cost: £68,645 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Activity area 2020/21 Impact from 2020-2021 

Teaching and 

Interventions 

Data analysis completed ahead of September 2021, showed 
that while gaps in attainment between Pupil Premium and Not 
Pupil Premium persist, we have seen percentage improve-
ments in the attainment of our disadvantaged pupils. This is a 
huge positive for the school given that chool closures over the 
past two years are predicted to have had a huge impact on Pu-
pil Premium children’s attainment. Research* confirming this 
as follows: 
 
NFER Interim Report January 2021 (Assessing the extent to 
which Year 2 pupils’ attainment in Reading and Maths has 
been impacted by school closures) suggests a large attainment 
gap of 7 months in both subjects (an extra widening of 2 
months from similar studies in recent years. 
 
RS Assessment February 2021 (A white paper analysing at-
tainment among primary pupils in England after Lockdown 1) 
suggests Year 6 Pupil Premium could now be around 7 months 
behind Non-PP in Maths, a widening of 2 months since 2019. 
 
Kogan Lavertu January 2021 (A study on attainment in Eng-
lish) suggests declines in attainment in counties where unem-
ployment is highest. 
 
As well as the above, we completed in-school analysis on the 
impact of school closures. In March 2021, we benchmarked 
where we were as a school with obtaining data based on pupil 
engagement during school closures. What we found confirmed 
the theories put forward in the aforementioned NFER and RS 
report and suggested that the last school closures could in-
deed have had a negative impact on our disadvantaged chil-
dren. When purely analysing engagement, teachers reported 
that across the school, 59% of PP children were actively en-
gaged in online learning with 41% partially engaged. Only a 
very small minority of children across the school barely en-
gaged at all but many steps would put in place to counteract 
this. If you only look at non-PP, 80% of children were actively 
engaged, a gap of 21%. To counteract this, targeted interven-
tions were put in place with the aim of stopping a widening of 
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the gap as predicted. Distance marking sheets were introduced 
and teachers were challenged to plan specifically for PP chil-
dren as part of Catch-Up intervention sessions. Although gaps 
remain, when comparing data from September 2021 against 
September 2020, positive impact is as follows: 
 
A 1% increase in the academic year 2020-2021 in the percent-
age of children meeting expectations in Writing. 
 
A 2% increase in the academic year 2020-2021 in the percent-
age of children meeting expectations in Reading. 
 
A 4% increase in the academic year 2020-2021 in the percent-
age of children achieving Greater Depth in Maths. 
 
The current picture is as follows: 
 

 
 
 
As stated previously, given the expected impact of school clo-
sures, the above data is positive for the school and shows the 
impact of measures taken from March 2021 – July 2021. The 
gains are small but given the fact that widening of the attain-
ment gap was predicted, increases in Pupil Premium attain-
ment percentage are encouraging and we aim to continue rais-
ing the attainment of our Pupil Premium children in the coming 
academic year. Pupil Premium Data Analysis (completed 
ahead of September 2021) document shows in-depth data 
analysis including class breakdowns and names of children 
currently Not On Track for teachers to focus on.  
 
Earlier in the year, we saw impact of measures introduced at 
the start of the year. Data Analysis completed after Data Point 
1 (Friday 20th November 2020) showed improvements across 
all three core subjects when making direct comparisons to last 
year’s Year 1-5 cohorts. When making these direct cohort 
comparisons, we saw an 8% rise in the number of PP children 
meeting expectations in Reading and Writing and a 6% rise in 
Maths. This again gives us confidence that with a full year, we 
can raise the attainment of our Pupil Premium children signifi-
cantly.  
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With a focus on Interventions, Book Looks completed in May 
2021 and July 2021 showed clear evidence of targeted inter-
ventions happening for Pupil Premium children across all year 
groups. Both Maths and English were being well planned for. 
 
Furthermore, recent Pupil Voice gave support to our areas of 
focus and some of our PP spends. Evidenced in PP folder, Pu-
pils spoke positively about: 
 
Trips and Residentials; 
Swindon Music Provision; 
Dance Lessons; 
Interventions and small-group teaching; 
Accelerated Reader; 
Mini Police; 
Swindon Foodbank. 
 
Despite the positives above, attainment gaps do remain and 
the measures introduced to negate a widening of the gap 
(Quality First Teaching, Catch Up and Targeted Interventions – 
based on rationale from the EEF) will need to continue to show 
impact in the academic year 2021-2022. Planning and delivery 
will need to be monitored rigorously and it is our hope that per-
centages will continue to climb in Reading and Writing as they 
did last academic year.  
 
 

Targeted Support and 

Wider Strategies 

Targeted support accounted for over half of our Pupil Premium 
budget but this remains largely due to the school’s demo-
graphic. The school has a large number of Pupil Premium chil-
dren and meeting/ safeguarding their needs is incredibly im-
portant to the school. The learning mentor works closely with 
the children and families of vulnerable children and has a posi-
tive impact on the children’s wellbeing which leads to better be-
haviour, attainment and attendance. Similarly, money spent on 
Educational Psychologist, SALT, PSA and EWO has enabled 
us to better meet the needs of our Pupil Premium children, 
keeping their attendance levels at an acceptable percentage 
whilst also being a contributing factor to the aforementioned 
rise in attainment of our Pupil Premium children in Reading 
and Writing. Consequently, money will be spent in similar ar-
eas next year.  
 
A newly developed wellbeing curriculum focusing on the chil-
dren’s mental and physical wellbeing with reference to the ‘5 
ways to wellbeing’ will complement the support given by afore-
mentioned staff/ outside agencies as we look to support our 
children in their return to school. The Wellbeing curriculum will 
be taught to every member of the school and will cover the fol-
lowing areas: 
 
Keep Learning 
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Give 
Connect 
Take Notice 
Get Active 
 
Each term, one of these five areas of wellbeing, alongside our 
key values, will be interwoven in to all elements of school life to 
support our Pupil Premium children in achieving their full po-
tential. Due to the nature of our wellbeing curriculum, each 
child will be exposed to the same messages, regardless of 
which class they are in, although lessons will be tailored to the 
needs of each age group. To show impact of our commitment 
to wellbeing, we completed a Parent Voice in July 2021 and 
have received overwhelmingly positive feedback from parents/ 
carers. From 128 parental responses, 95% of parents either 
agreed or strongly agreed that their child was happy at Rod-
bourne Cheney Primary School (the remaining 5% were neu-
tral with no parent disagreeing/ strongly disagreeing). 93% of 
parents either agreed or strongly agreed that the school sup-
ports their child’s emotional wellbeing. A further 5% were neu-
tral.  
 
 

Support during School 

Closures (Jan – March 

21) 

A range of measures were introduced with the aim of minimis-
ing the potential widening of the attainment gap. These in-
cluded: 

• Phone Calls – Regular phone calls were made to all 
children (including extra calls for our most vulnerable). 
On top of this, teachers posted daily on Twitter to main-
tain regular contact. Verbal feedback on the support 
given both through Twitter and via phone calls was ex-
tremely positive. 

• Care Packages – Our most vulnerable families were 
given care packages which included food, nappies and 
other essentials. These were made by us as a school 
and parents have collected them or we have dropped 
them off. 

• Laptops – Laptops were secured from the LA and given 
to identified families to support with home learning. 

• Devices – Amazon Fire tablets were secured as part of 
a Trust initiative and donated to identified families to 
support with home learning. 

• Food Bank - Due to us being a registered Food Bank 
provider, we issued vulnerable families with vouchers. 
These have been gratefully received.  

• Learning Packs - For some of our nursery families, we 
dropped off learning packs with arts and crafts, small 
toys, books, glue sticks, playdoh and more to support 
the children’s learning and playing at home  

• Extra contact - In line with government and LA guid-
ance, we made daily contact with some of more identi-
fied disadvantaged: children with social worker, previous 
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social worker, young carers, identified vulnerable etc. 
Again, parents have been very grateful. We have also 
continued to make referrals to agencies where people 
are struggling. Referrals have been made to TAMHs, 
Early Help, Health Visitors and more.  

• Reading – To support families with reading at home, 
teachers set reading books using Serial Mash on Purple 
Mash. Other online books and websites were also used 
to support reading at home. 

• 2Email – To support children’s mental wellbeing, we set 
up 2Email in each class so children could communicate 
with each other in a safe environment. 

• Video – To maintain a sense of community, whole-
school videos were made and posted on our social me-
dia channels. Videos showed children’s work, again with 
the aim of supporting the wellbeing of our children. 

• Connect – To maintain a sense of community, whole-
school challenges were devised and posted on our So-
cial Media pages. We also held a ‘Joy of Moving’ after-
noon in February 2021 and a ‘Big Bedtime Story’ event 
in March 2021 based on a tiger coming to our school 
playground. 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Accelerated Reader Renaissance 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

NA 

What was the impact of that spending on 
service pupil premium eligible pupils? 

NA 

 

 
 


